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The focus of this project will be on the design of a
transition program for special education students, ages 1421, enrolled at Cascade School District, Leavenworth,
Washington.

The project is designed to fulfill state,

federal, and district guidelines relating to transitioning
of special education students into post-secondary settings.
The goal of the project is to ease the movement of students
into post-secondary community life by providing preparatory
experiences.

Specific programming experiences include

academic/vocational training, career exploration, work
experience, and social skill development.
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CHAPTER 1
INTRODUCTION

Since the court decision in Brown v Board of

Education in 1954 propelled equal opportunities for
education into a civil rights issue, parents, educators and
policy makers have worked to insure appropriate education
for handicapped students (Patton, Beirne-Smith, & Payne,
1990).

In the 1971 case, Pennsylvania Association for

Retarded Children (PARC) v commonwealth of Pennsylvania, the
courts guaranteed all handicapped students the right to an
appropriate education (Patton, Beirne-Smith, & Payne, 1990).
Education for the handicapped would go beyond mere
academics to include skills which would allow students to
lead as normal a life as possible.

Originally, education

ran a spectrum from modification of academic programs to
self-help skills which might include how to dress and
personal hygiene.

Today those necessary skills have grown

to include skills which will allow students to learn job
related tasks, explore career opportunities, and find
placement in the work place commensurate with their skills
and aptitudes.
Numerous federal and state laws have been passed in
order to encourage school districts, through funding, into
providing vocational skills as well as academics in order to
smooth the student's transition from school to post-
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secondary settings.

Among those federally mandated

programs, Vocational Education Acts, Public Law (PL) 88-210,
PL 90- 576 and PL 94-482 have provided monies to be set
aside for the specific purpose of providing program needs
for handicapped and disadvantaged youth (Okolo and
sitlington, 1988).

Public Law 98-524, the earl Perkins

Vocational Education Act of 1984, section 201-02, also
mandates schools to facilitate participation of handicapped
and disadvantaged students in a full range of vocational
programs (adapted and modified as necessary), support
services and counseling (assess abilities/needs) to aid in
the student's transition from school to post secondary
placement: careers, schools, or advanced training (Neubert,
et al, 1991; Okolo and Sitlington, 1988).

Ten percent of

vocational funds provided to states is specifically
allocated to insure handicapped student's participation in
vocational programs (Hursh, 1989).

As a result of the Carl

Perkins Vocational Education Act, special educators and
vocational educators have become partners in providing
appropriate academic and vocational skills necessary to meet
the transitional needs of special needs students; a
partnership which was enhanced by the passage of PL 101-476,
in 1990.
Public Law 101-476 requires the implementation of
transition services within the individualized education
programs for handicapped persons between the ages of 16 and
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21 (at 14 years of age if determined appropriate).

The

transition plan is to be designed to aid students in a
smooth transition to post secondary placement, regardless of
whether that post secondary placement is in education
(college, vocational/technical schools) supported employment
or to adult service providers.
In order to meet the needs of students in
transition, school districts must provide a myriad of
services.

Programs will include use of vocational

evaluations, academic and vocational instruction/training,
and career exploration.

Students will need survival/social

skills which will enable them to become active community
members.

School districts will work in conjunction with

public agencies such as the Department of Vocational
Rehabilitation, Mental Health, and the Department of
Developmental Disabilities, to establish viable program
implementation.

Districts will shoulder the responsibility

of providing their students from age 16 to 21 with
appropriate programs designed to provide for transition.
Until the student graduates or turns 21, it is up to
individual districts to ensure that the coordinated
transition services plan is followed through by member
agencies (WAC 92-461 (1)

(e), & PL 101-476 "D").
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statement of Problem

Federal and state laws now require school districts to
provide transition plans as part of the individualized
program for special education students, age 16-21 (at 14
years of age if deemed appropriate).

Cascade School

District does not currently have a transition program in
place for its special education students.

This project is

designed to bring the special education program of Cascade
School District into compliance with federal and state
guidelines.

Purpose of Project

Federal legislation, Public Law 101-476, requires all
educational agencies which are receiving funding through
Public Law 94-142, Education for All Handicapped Children
Act, to include transition goals and objectives in the
Individual Education Plans (IEP) for students who are 16 or
older, as young as 14 if appropriate.

This legal mandate

came about after much criticism of the lack of success
current educational practices have had on providing special
needs students with job and life skills.

Less than 13% of

our special needs students are currently involved in postsecondary education or training programs (Getzel, 1990).
The first part of this project involves reviewing transition
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programs which have been implemented in other communities.
The second half of this project will include a model program
which will fit within the policy guidelines of the proposers
school district.

Scope of the Project

This project was designed for handicapped secondary
special education students grades 9 through 12, in
Leavenworth, Washington.

Students 14 years of age attending

schools within the district will be considered for
transition programming depending upon individual need.

The

model will include a core team outline as well as possible
Individualized Education Plan (IEP) and Individualized
Transition Plan (ITP) formats, scheduling guidelines, yearly
goals and objectives.

Guidelines for yearly evaluation of

the transition program will also be included.

Definition of Terms

Transition:

"Transition, as used in this study, is the

process of preparing students for a post school life and
easing the adjustment from the school environment to adult
life" (Rau, Spooner, and Fimian, 1989, p. 501).
Transition Services:

Transition services are

activities which promote smooth passage from secondary to
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post-secondary life.

These services include vocational

training, integrated employment, adult services, adult
education, daily life skills and functional vocational
evaluations (PL 101-476 (19)).
Individual Education Plan (IEP):

The IEP is an

educational plan designed for one student.

It contains

information on students current academic levels, assessment
outcomes and tests used, annual goals and objectives, time
spent in regular programs, services to be given, and
parent/student rights (WAC 392-171-322 (1) (a-f)).
Service Agency:

For the purpose of this project,

service agencies are those which can be tapped to provide
programs for special needs individuals, including:
Departments of Vocational Rehabilitation, Department of
Developmental Disabilities, Pentad, and others.
Community-based needs assessment:

For the purpose of

this paper, community based needs assessment refer to survey
forms designed by the proposer and sent to local
community/business people.

Questions include availability

of jobs, job skill inventories, etcetera.

Limitations of Project

This project was limited to the specific use of the
Special Education Department, Cascade High School,
Leavenworth, Washington.

It was designed specifically to
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meet the transitional needs of special education students of
the above mentioned district in relation to the available
vocational programs offered by the District as well as the
market for potential job explorations/work experience
opportunities and service providers.

Chapter 2
REVIEW OF LITERATURE
History

The puritans brought a strong work ethic to America
when the colonies were first settled which has not faded
with time.

That work ethic, which reflects our value/self

worth, is met through our ability to adequately provide for
ourselves, our families, and our communities.

For youth, a

job provides the opportunity to establish their own
identities as they move toward transition into adulthood, to
experience independence and develop self-esteem {Wodarski,
Wodarski, & Kim, 1989).

This desire for independence and

self-sufficiency does not diminish for handicapped
individuals or their families, but the reality of ever
attaining them has been severely hampered due to lack of
academic, vocational, and social skills development.
Surveys on a number of secondary special education
programs have demonstrated that current programs have not
significantly aided special needs students in their
transition from school to post-secondary life (Wehman,
1990).

Drop out rates for secondary special education

students continue to be high.

Many of those who complete

programs, are graduating with lower competency skills than
their non- handicapped counter parts {Sitlington & Frank,
1990).

Sitlinger and Frank make note of a survey performed
8
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by Scholar, Wolzen, Ross, Elliot, Werbal and Peterson
(1986), in which only one quarter of the special education
graduates between the years 1979 and 1983 were living
independently.

Sitlinger and Frank further estimated that

between 64% and 80% of handicapped persons, depending on the
disability, must continue to live with their families due to
limited incomes.

Not only do students exiting secondary

special education programs have difficulty finding and
keeping their jobs, but a significant number of jobs
attained by special needs students are jobs which have less
social status attached to them;

jobs which are likely to be

classified as skilled, unskilled, semi-skilled, or service
oriented (housekeeping, sales, clerical).

Many of these low

status jobs provide minimum wage salaries, leaving
handicapped workers to continue to depend upon their
families for their support.

The disabled worker often has

little or no opportunities for advancement or better wages
(Hursh, 1989; sitlington & Frank, 1990; Wodarski, Wodarski,
&

Kim, 1989).

The percentage of handicapped students

living dependent lives due to lack of skills training may
vary from survey to survey, due in part to the wide range of
disabilities within handicapping categories (Zetlin
Murtaugh, 1990).

&

However, program deficiencies in special

education designed for the purpose of meeting transitional
goals are consistent.

Many special education vocational

programs focus on job skills necessary for specific jobs,
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often limiting/leaving out other skills necessary for job
success.

Skill needs most often not appropriately met

before generalization into the work place include: behavior
control and social skills training appropriate for the work
place, personal care, domestic living skills, and budgeting.
Lack of social awareness accounts for as much as 42% of the
job loses for special needs students (Wodarski, Wodarski, &
Kim, 1989).

students may demonstrate poor relations with

staff and supervisors which include tardiness and seemingly
aggressive behaviors (Wodarski, Wodarski,

&

Kim, 1989).

Often students are not clear on their disability; they may
not understand what aid to seek once they reach postsecondary placement (self advocacy}, are not versed in
planning long range goals, consider themselves incapable of
going further, or as in some cases, deny the existence of a
disability and never seek help (Ness, 1989).

Other job

related skills often not met include interview and job
seeking skills.
Okolo and sitlington (1988) in a study of instructional
practices in regular vocational programs at the secondary
level found that often times vocational teachers had little
or no preparatory experience in working with handicapped
students;

38% of the vocational instructors interviewed had

no experience.

Due to this lack of experience, it was found

that 43% had no control over placement of handicapped
students in their programs;

85% had no auxiliary personnel
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and had to rely on peer coaching to meet student needs; over
30% of the vocational teachers lowered expectations for
handicapped students in lieu of modifications in materials;
and over 1/2 of the vocational educators consulted with
special education teachers/consultants only when necessary.
These statistics demonstrate that simply being enrolled in
secondary vocational programs does not mean that completion
of the program will guarantee special needs students
successful completion of the vocational program with the
same outcome skills as their non-handicapped peers.
Another problem faced by secondary special education
students is lack of assessment programs needed to define
career goals (Getzel, 1990).

Without adequate career

counseling, handicapped students are apt to have less
understanding of post-secondary programs or availability of
advanced instruction.

Even for those special needs students

completing career assessments, outcomes may be questionable.
Tests given to the general student body do not take into
account the disabilities of individual students, there by
rendering them invalid for purpose of placing/counseling
handicapped students (Hursh, 1989).

Inadequate acquisition

of skills and lack of vocational/career counseling that
would enable special needs students, parents and teachers to
make appropriate post-secondary decisions will jeopardize
the student's success upon graduation from high school.
"Individuals with disabilities lag well behind their non-
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disabled counterparts in access to post-secondary education
and training" (Fairweather, 1991, p.27).
Two final reasons that have contributed to the failure
of special education students to make solid transitions into
community life are lack of interagency
coordination/cooperation (Getzel, 1990) and limited parent
involvement.

Prior to the 1970's, agencies providing

rehabilitation programs focused on those who had 'potential
vocational prospects' (Wodarski, et al, 1989).

The 70's

brought a progression of laws which are changing the way
adult service agencies provide aid to handicapped persons.
Finally, one of the most important aspects to effect
transition is parent involvement.

The transition phase

marks a time of transition not only of the student from
sheltered school programs to open community living, but,
from dependance to independence within the family state as
well. Transition changes may create very traumatic feelings
for parents (Moore, 1988).

For many parents there is a fear

that their child is not ready for the move;

he/she may fall

through the cracks in the system (agencies) or parents may
have unrealistic expectations of their child (Ness,1989).
Family and friends play an important role in smoothing the
way for transition of the handicapped student from school to
post-secondary placement.

Parents need to be part of the

system to make the transition possible.
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Meeting the Needs of students in Transition

In order to produce positive transition outcomes, the
following problems need to be addressed: parent involvement,
agency cooperation, coordination of special and vocational
education, and appropriate vocational/career counseling
which will lead to workable post-secondary placement.
Without this supportive coordination handicapped students
will fail to adapt to the work environment or to
home/community post-secondary life (Rau, Spooner, & Fimian,
1989).

These outcomes can only be reached through a

holistic approach (Wodarski, Wodarski, & Kim, 1989).

The

program must also respond to the problems which include:
transportation, funding, independent travel, handling money,
social behaviors, housing, leisure time activities/skills,
and problem solving,

(Everson, 1990; Getzel, 1990; Moon,

Diambra, & Hill, 1990).

To meet all of the many needs,

these programs can not operate within the vacuum of a
resource program but will rely on articulation between
agencies and within programs (Feichtner, 1988).
Coordination of programs between school (special, regular,
and vocational education), community business, industry, and
local agencies provides a better spectrum of availability,
funding, job opportunities and post-secondary
education/training.
To meet the vocational, academic, and social needs of
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the students, the transition program should be made up of a
team representing each group mentioned above:

an adult

service provider, school administrator, a staff member each
to represent vocational and special education,
career/guidance counselor, local business/industry
representative, parent(s), and post-secondary personnel
(Getzel, 1990; Moon, Diambra, & Hill, 1990).
Stearns, & Wagner,

Fairweather,

(1989) also suggest hiring a transition

or supported employment specialist or changing a staff
member's role to that of employment specialist whose main
function will be to seek out and task analyze jobs for
student's training.

As many small districts may face

budgeting/staff problems, it may be possible for schools to
link up with specialists assigned to local agencies such as
the Departments of Vocational Rehabilitation, and
Developmental Disabilities.

Specialists can help in

location of jobs, provide on sight instruction, as well as
follow-up support (Moon, Diambra, & Hill, 1990).

Transition

requirements will require interagency collaboration which
will enable smoother transfer of responsibilities as the
need arises, as well as shared resources and opportunities
for students to make use of rehabilitation counselors
(Wehman, 1990).
The inclusion of the school administration on the
transition team is very important.

Up front, there is a

need for budgeting of time and coordination of staff members
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involved in this process.

Coordination of comprehensive in-

service programs which provide staff orientation and
overview for team members (ie school staff, parents, agency
personnel and community) of the process involved in
transition are vital to the success of the program.
Administrators can be influential in getting parents and
community involved by setting up in-services, on-site
visitations, media coverage, etc.

(Moore, 1988).

The in-

service provided should include complete description of the
transition program and include: description of
vocational/career assessment tools, social and employment
skills needs as relate to community work sites and postsecondary programs, local and state service agencies, and
importance of student and parent cooperation to guarantee
success of the program.
Administrators will be able to provide time for
coordination of scheduling between vocational/guidance
counselors, and other staff (regular, vocational, and
special educators) for the purpose of developing appropriate
educational programs.

Vocational assessment tools which may

include pre-designed tests, student/parent interviews,
simulated work samples, and vocational inventories will
provide educators with valuable information to assist in
program design (Hursh, 1989).

According to Peterson (1986)

work sample assessment formats using traits/task analysis
are an excellent screening device.

Information provided by

16

special education personnel regarding disabilities, learning
styles and appropriate modifications will enhance student
success rates.
Once vocational/academic needs have been targeted, team
members need to focus on other employability skills
necessary for securing and maintaining a job.

As noted by

Wodarski, et al (1989) employability skills refers to
attitude and work behavior, and placability attractiveness
of the applicant to the employer (includes labor market
conditions, and willingness of an employer to hire a person
with a disability).

Necessary social and life skills can be

taught cooperatively by staff as well as parents.

Job

skills including interview skills, anger management, and
peer cooperation can be taught at school.

Parents have a

significant role in teaching appropriate life skills such
hygiene, laundry, dressing, etc.

(Moore, 1988).

Local

business and industry inventories on job and behavior skills
will further enhance program completion; instruction in
leisure skills to include community activities should also
be covered in student training.
Not to be overlooked in the development of an effective
transition program is access/availability of post-secondary
programs (Fairweather, 1991; Ness, 1989; Wehman, 1990; Rau,
Spooner, & Fimian, 1989).

In a four stage transition

process described by Fairweather (1991) the linkage between
secondary education and post-secondary resources will
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determine ultimate success of students in the transition
process.

Teachers and guidance counselors need to be aware

of opportunities for all students.

Handicapped students and

their families need to be provided with specific information
on post-secondary programs.

Disabled students also need the

ability to advocate for themselves once in contact with
post-secondary institutions (Ness, 1989).
Once the transition team membership has been
established and individual members have been given a general
outline of expected student outcomes, written formal plans
can be generated.
and objectives.

Specifically, these should include goals
Vocational goals can be either addressed in

the Individualized Education Plan (IEP) or in the form of a
separate Individualized Transition Program (ITP).
Timelines, designation of responsible agencies/individuals,
employment outcomes and school/community instruction should
all be included in the plan (Moon, Diambra, & Hill, 1990).
Case managers should be assigned to each student to monitor
follow-through by all personnel.

Case managers can advocate

for individual students and coordinate programming between
schools, agencies and community (Neubert, Leney,
Rothenbacher, & Krishnaswami, 1991).
Finally, periodic evaluation of the program in the form
of formative and summative assessment will provide on going
updating of the transition program itself.

In turn this

will insure success of both the students and program
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components.

Model Pilot Programs

The Montgomery County Pilot Program for transition in
Rockville, Maryland, was developed as educators began to
evaluate programs and note the lack of success experienced
by special education students prior to and after graduation
(Ray & Meissner, 1988).

Students were dropping out to

pursue jobs or failing to secure and maintain jobs once
graduated.

Although changes had been made in programming

prior to this pilot project, special education students had
not been experiencing success.
The original team included a transition coordinator,
assistant supervisor of special services, school principal,
resource counselor, vocational and special educators, and
work oriented curriculum teacher (Patten, 1988).

The

initial meetings established a frame of reference for the
group and following meetings were spent reworking a generic
transition program to fit the pilot school.
The Montgomery program begins in the 9th grade.

Students

are enrolled in a prevocational exploration course.

The

program consists of 4 nine week modules taught by vocational
teachers.

(Vocational classes taught were classes already

offered within the school food preparation course, business
careers programs, etc.).

In 9th grade students were given
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career/vocation

assessments and asked to attend the IEP

meetings to work with staff and parents to develop long
range planning for high school career.
In the 10th grade, students attend regular academic
courses similar to regular education program.

Students who

are capable due to exploratory prevocational classes in 9th
grade, are enrolled in high school vocational classes.
Students not ready for regular program attend a
prevocational class and supervised in-school work.

At the

end of 10th grade students are asked to again attend their
IEP meeting during which time a decision is made whether to
go for a regular diploma which would cut time on vocational
classes or continue the transition program.
Eleventh grade students take part in on the job
training, work with the transition support teacher on
behavioral skills, and continue with academic courses or inschool work programs.
Twelveth graders work part day in a program offering
meaningful work experience, possibly leading to continued
employment after graduation, or on completion of vocational
programs and academic classes which will lead to realistic
career or vocational goals.
The Prince Georges county Public School system,
Maryland, developed a pilot program for transition that
focused on students once they had graduated from high
school.

Transition team members include a transition
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director, vocational support service itinerant specialists,
vocational support service teachers, and transition case
managers.
The Prince Georges transition program progresses in 4
stages.

Stage 1 involves identification of students who may

need additional support upon graduation from high school by
Vocational Support Services.

The vocational support

services personnel also collect relevant assessment data and
attach this to an exit form to aid the transition staff.
The second stage consists of a follow up survey to
determine student needs after graduation: employment
information, financial assistance, career counseling.
Stage 3 sets guidelines for the case managers: finding
student advocates, coordinating linkage with employment and
post secondary training, and assessing post-secondary
assessment goals.

Case managers are responsible for making

sure the team has intake of needed student information, that
goals and guidelines are followed, and linkage of caseworker
and client takes place.

The case manager also provides

monitoring and follow-up, as well as periodic support once
the client has attained his or her desired position (job,
training, etc.).
The Wenatchee School District Transition Guide,
Wenatchee, Washington, outlines a transition plan similar to
the program in Rockville, Maryland.

Components of Wenatchee

School District's Transition plan include long term goals
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and short term objectives related to the transition outcome,
persons responsible (school, family, agencies) and timelines
for assisting students in goal attainment.

Included among

the specific goal areas are vocations, insurance,
counseling, income support and medical insurance.

Persons

directly involved in the planning of the ITP are parents,
students, educators, agencies and other support people as
needed.
The first Individualized Education Plan (IEP) meeting
is combined with the Individualized Transition Plan (ITP)
and is to occur on students 16th birthday at which time the
ITP will be explained, graduation date targeted and
students/parent packet introduced.

Parents are given a

packet which includes high school programs, post secondary
vocational programs, residence options and job acquisition
information.

A vocational profile folder is included in the

ITP in which members can pencil in courses recommended,
credit evaluation, employment, employment history and exit
information.

Other information which is to be include

within the folder are the IEP/ITP, vocational testing
results, transcripts, and resumes.
students will have an opportunity to take several
vocational assessment tools while at Wenatchee High School,
including: COPS, MESA, ASVAB, and COPES.

Job readiness is

determined by daily school attendance (95%), ability to work
with others, and responsibility toward task competition.
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Currently the Wenatchee School District has two
paraprofessionals who work as job site coordinators.

These

coordinators are responsible for contacting potential
employers, finding work positions, and training students to
fill the jobs.

The coordinators do follow up interviews to

make sure the student is meeting the demands of the work
place, as support for both employers and students.

The

transition plan for Wenatchee School District will be
implemented the fall of 1992.

Although in the past students

have been placed in nonpaying jobs, next fall all will work
at paid sites in individual or small group settings.
Issaquah School District, Issaquah, Washington, has
implemented a transition program which is similar to the
Prince Georges County Public Schools.

Issaquah offers a

transition program which begins after graduation and targets
high school Vocational-Preparation graduates.
be between 18 and 21 years old.

Students must

Services include tutoring,

tuition support, transportation and planning, job coaching
and development, leisure-time planning and assistance in
contacting service agencies.

Activities may include field

trips to vocational/technical schools, training centers and
community colleges.

Assistance is also provided in

independent living skills.

To receive this assistance,

students must be referred by their IEP teacher.

Final

determination of entrance is completed by a placement team.
As one pre-requisite, students must defer their diploma
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until completion of the transition program.
This post-graduation program is only one phase of the
over-all transition program for the Issaquah School
District.

Students are given two graduation options to

choose from.
a college.

Option 1 is for students desiring to go on to
These students must complete regular graduation

requirements.

Option 2 is part of the transition program.

This program takes into account extra time needed by some
students to complete their education;

an education which

may include work study and more extensive skills
development.

summary of Literature

The goal of schools and parents is to allow all
students the opportunity to become as emotionally and
economically independent as possible (Moore, 1988).

If

special education students are not prepared with needed
academic, behavioral, and vocational skills necessary to
procure and maintain jobs which allow for some degree of
independence and self-esteem, we will be relegating those
students to a life of dependency on families and social
service agencies.

They will be working for minimal pay

barely above the poverty level.

In a survey completed by

Scuccimarra and Speece (1990) over 80% of handicapped
persons questioned resided with family members due primarily
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to lack of funds.

Seventy-five percent of former special

education students holding jobs had average salaries before
taxes which were only $2024 above the poverty line for
residence of their state.
All of the literature studied agreed with the need for
transition programs which called for joint academic,
vocational, social and job development as integral
components of the transition system.

There was also

consensus on the need for members of the transition team to
include administrators, special, vocational, and regular
education teachers, service agency personnel, local business
people, parents and student.

Success of any transition

program will depend on the input from all members of the
transition team as well as periodic evaluation of the
progress towards meeting the transition goals.

Chapter 3
PROCEDURES

Although federal and state laws now mandate the
inclusion of Individualized Transition Plans (ITP) into the
student's Individualized Education Plan (IEP), they do not
set up specific guidelines as to packaging of those
transitional plans.

It is up to individual districts to

develop and implement transition programs in accordance with
the guidelines.

Neither the state nor federal policy

designates specific tests to be used in aptitude/interest
evaluations, timelines, or specific goals and objectives.
As there is not a current transition plan in place
in the Cascade School District, state and federal
regulations as well as transitional plans formulated by
other school districts within Washington state have been
used by the proposer to build a transition program for
Cascade School District.
The first step in developing this project was to
review state and federal guidelines regarding individualized
transition plans.

This process was continued through the

review of literature on transitioning.

The literature

covered various topics ranging from the ineffectiveness of
prior special education programs to model transition
programs.
In order to generate ideas and evaluate effectiveness
25
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of transition programs already instituted within Washington
state, the Office of the Superintendent of Public
Instruction (OSPI) was contacted for information.

OSPI

mailed copies of several transition programs currently in
operation in western Washington.

Personal interviews were

conducted with some special education personnel in school
districts within a 50 mile radius of Cascade School
District.

This provides an opportunity to sample local

agency affiliation and vocational opportunities.
Finally, a sample transition packet was distributed
to the Special Education Director, special education
instructors, and vocational instructors for comments,
additions, or deletions.

CHAPTER 4

TRANSITION PROGRAM DEVELOPMENT

CASCADE HIGH SCHOOL
LEAVENWORTH, WASHINGTON

27

TABLE OF CONTENTS

Page
INTRODUCTION. . • . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1

TRANSITION T~..... . • . . . . . . . . . . • . . . . . . . . . . . . . . .

2

IN-SERVICE SCHEDULE. . . . . . . . . . . . . . . . . . . . . • . . . . . . .

5

RECOMMENDED STAFF ADDITIONS ................•....

6

RECOMMENDED ADDITIONAL CLASS OFFERINGS ........... 8
SURVEYS AND COVER LETTERS . . . . . . . . . . . . . . . . . . . . . . .

10

COURSE REQUIREMENTS. . . . . . . . . . . . . . . . . . . . . . . . . . . . .

20

TRANSITION PLAN. . . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . .

24

SAMPLE GOALS AND OBJECTIVES . . . . . . . . . . . . . . . . . . . . .

25

VOCATIONAL ASSESSMENT TOOLS . . . . . . . . . . . . . . . . . . . . .

29

pl
INTRODUCTION

As a means of complying with federal and state laws
which require school districts to provide transitional
programming for all Special Education students aged 16 years
to 21 years (14 years of age if appropriate), the following
Transition Program has been developed.

As a school district

we are responsible for providing the most appropriate
education for our students; we are responsible for teaching
skills that will allow our students to be successful once
their public school days have ended.
In order to accomplish the changes which need to be
implemented at Cascade School District, Leavenworth,
Washington, the following program includes developing a
transition team, and providing vocational experiences and
community living skills.

Team members who will work with

students on individual programs will include special and
regular educators, administrators, students, parents,
service agency providers, and community business people.
This program has been outlined with the intent of including
parents and community in the development of a program which
will meet the needs of students, family and our community.
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TRANSITION TEAM

1. Administrator (principal)
Duties of the principal will include management of the
budget and coordination of staff needed to provide specifics
of the transition program.

It is also the responsibility of

the Administrator to insure opportunities for in-service
training, on site visitations and community relations.
2. Career Counselors
career counselors will provide for vocational assessment at
8th and 10th grade levels.

Other responsibilities include

vocational/career counseling with students/staff; support
member in developing appropriate class schedules; setting up
field trips to vocational/technical schools and colleges;
setting up schedules for vocational and academic assessments
performed by agencies other than the school district.
3.Special Education Teacher
The special education member will develop Individual
Education Plans and Individual Transition Plans with the aid
of other members of the Transition team, and student.

The

special education instructor will be the case manager for
his/her students in the transition program.

This member

will coordinate meetings with other team members to review
ITPs periodically to evaluate programs.

The special

education teacher will also work with vocational and regular
classroom teachers, as well as job coordinators to modify
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programs for students as needed.
4. Vocational Educators
Vocational educators are vital team members as students will
be spending a significant part of their school careers in
vocational programs.

Adaption and modification of existing

vocational offerings will provide a major emphasis on
success of the transition program.
5. Regular Educators
Regular classroom teachers will work in conjunction with the
Resource personnel on core curriculum requirements for those
students selecting a regular program for pre-college
options.

This will require consultation with special

educators concerning these students as well as for
transition program students who may be in their classrooms.
6. Parents
Parents of each student in the transition program will be
encouraged to attend all IEP and ITP meetings.

Parent's

responsibility will include instruction of students in daily
living skills (laundry, hygiene, shopping) as well as
cooperative planning with other team members in developing
leisure/recreation activities, future transportation needs,
agency contacts, medical concerns and planning for
wills/guardianships.
7. Community Business Representative
Business representatives will provide input on work/social
skills needs of potential employees and aid in the
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establishment of coordinating activities between the school
and local businesses.
8. Job Coordinator
This position will be filled either by a diversified
occupations specialist (career counselors) or paraprofessional whose duties will place him/her working within
the community to locate potential job sites, and career
awareness positions for transition students.

Once job site

is located, coordinator will task analyze jobs, place
students appropriately, take part in training and do follow
up work with the employees and students.

The job

coordinator will be in daily contact with the transition
case worker.
*Transition team members will meet on a quarterly basis for
over-all evaluation of the program.

End of year evaluations

will be completed by each team member in order to determine
success/weakness of the program.
needed.

Changes will occur as
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IN-SERVICE TRAINING
Sample agenda:

8:00-9:00

Review of transition laws
PL 101-476
WAC 392-171

9:00-10:30

Core team development
Designation of roles and responsibilities

10:30-10:45

Break

10:45-12:00

Vocational Assessment
Review tools
Walk through programming for sample assessment
outcome

12:00-1:00

Lunch

1:00-1:30

Writing goals and objectives

1:30-2:00

Review of Service Agency Providers

2:00-2:15

Break

2:15-3:00

Developing Surveys
Parents, teachers, students, and businesses

3:00-3:30

Wrap-up questions and answers

p6
RECOMMENDED STAFF ADDITIONS
1.

career Counselor/Diversified Occupations Specialists
(Job Coordinator)

our current vocational program generates enough funding to
provide for 2 additional staff members ($100,000).

A vital

member of the transition program will be a career counselor.
This staff member will have responsibility for 1/2 day
career/occupations counseling service for the entire Cascade
High School student body.

Some of the counselors time will

be spent providing vocational assessment tests on group and
individual basis.

One half of the counselors day will be

spent developing job sites in coordination with other core
team members, as needed.

Rationale: Beginning Fall, 1992, Cascade High School,
Leavenworth, Washington, will have only one counselor for
350-400 students.

This counselor will not have time to

provide career counseling for our students.

Special

education personnel at the high school level include 1
classified and 1 certified staff member, with a case load in
1992-1993 of 21 plus students.

There is little time which

can be allocated from this daily schedule for making
business/job contacts, assessing vocational aptitudes and
interests, and being case managers.

Expenditure of

vocational dollars can be justified in this case to support
a career counselor/diversified occupations specialists who
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will work with all students, including transition and
regular work study clients.

2. Vocational Instructor
Staff member would be responsible for applied math classes,
small engine repair and team taught vocational/social skills
program in coordination with special and regular educators.

Rationale: Cascade High School in Leavenworth, Washington,
currently has 3 vocational staff members providing course
work in home economics, business, horticulture, wood and
metal shop.

The numbers of students wanting and in need of

vocational programming over loads our current system.

Large

class loads are not conducive to positive outcomes for
handicapped students.

Vocational class choices are very

limiting due to the transfer of one vocational/technical
instructor from the high school to the middle school.
Approximately 15 students have dropped out of our high
school having stated inadequate programming as one reason
for their leaving.
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RECOMMENDED ADDITIONAL CLASS OFFERINGS
Vocational:

1.

Applied Math: 1 year program taught through the
vocational program;

hands on math experience - scales,

drafting, practical math applications

2.

Small Engine Repair - including repair on lawn mowers
and power tools, small motors

3.

Building Trades - including foundations, framing,
sheetrock

Joint Vocational/Resource/English program:

4.

Diversified Occupations - 2 semester program
This class requires a passing grade or student will not
be able to take part in work/study program.

Course

includes: social skills, resume writing, job
application, problem solving on the job, and banking
skills.

The second half of the semester will include

career explorations.

students will spend two weeks job

shadowing volunteers working in students particular
field of interest.

5.

Community Living/Leadership -

1 semester program
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This class will prepare students to step out into the
community as active participants.

Students will learn

about, and take part in, various community volunteer
and leisure activities.

This may include volunteer time

at the local convalescent center or the community
Cupboard, or working on local festival committees.
students will also review and access various local
recreational areas, including:

hiking, biking, skiing,

parks system, and public transportation to Wenatchee for
theatres, bowling, shopping, etc.
students involved in this program will also take part in
school activities and class meetings/programs.
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COVER LETTER: PARENT SURVEY (Sample)
(School/transition Team Letter-head)

Dear Parents:
Your student is about to embark on a new educational phase
as part of the Special Education program for Cascade School
District. As part of our plan for success for all students
within the District, we have established a program designed
to provide our students with the skills necessary to compete
in today's job markets as well as take part in local
community activities.
our students will take part in programs designed to give
them job opportunities, develop positive working
relationships, and enhanced academic skills which will
prepare then for a more independent life once they have
graduated from Cascade High School.
In an attempt to best meet your student's needs we will be
assembling a Transition Team which will include select
members of our faculty, your student, and you. At that time
we will put together a preliminary course of study for your
student. To help us prepare the best possible program we
are asking you to take a few minutes to complete the
attached survey. Our staff is very interested in learning
of your concerns for your child. As part of the Transition
Team, your input is very important to future planning.
An envelope has been enclosed for your convenience.
Sincerely,
Case Manager
Transitions

pll
PARENT SURVEY (SAMPLE)
student.~:~~~~~~~~~~~~ Grade:~~- Birth Date:~~~~Parent/Guardian:~~~~~~~~~~~~ Telephone:~~~~~~-

Direction: Read each question and check the item which most
closely represents the expectations you have for your
student. A space is provided at the end of each question for
your comments.
We appreciate your help in developing the most appropriate
transition program for your student.
1.

My student does well in the following areas:
Reading
Math

2.

Written language
Social Relationships
Other

My student has a strong aptitude in:
Hands-on Projects
Working With Peopl~
Computers

3.

I would like my students to receive training toward post
graduation for:
College
Vocational/Technical School

4.

Child Care
Automotive
Art/Music
Other

Job
Other

I see my student working:
Independently
Small Group Enclave

For Family/Friends
Sheltered Workshop
Other
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5.

I have had contact with the following service agencies
concerning my student:

DVR
CP 2000

Mental Health

6.

My student will use the following means of
transportation to his/her work site:
His/Her car
Family/Friends

7.

DDD
Pentad
Social Security
Other

Public Transportation
Bike/Walk
other

Once student graduates he/she will live:
Independently
Semi-independent Housing_

8.

With Family/Friend
Group Home_

I expect my student to live within a 25 mile radius of
the family home:
yes
no

9.

Questions concerning guardianship and wills have been
addressed with family lawyer:
yes_
no

10. Where do you see your child 5 or 10 years from now?
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COVER LETTER: STUDENT SURVEY (Sample)
(School Transition Team Letter-Head}

Dear Student:
You are about to enter upon the final stage of your public
school careers. As part of your high school curriculum, you
are going to begin a program which is designed to prepare you
for the jobs and careers you will begin once you leave high
school.
The classes you will be taking include core academic courses:
English, mathematics, science and history. You will also
have the opportunity to be involved in vocational programs
offered within the school district, work/study programs in
the community, and social and leisure skill programs.
In order to better meet your individual academic and
vocational needs, we are asking you to fill out this brief
survey attached here.
If you have any questions, please ask
your Resource teacher for help in completing this form.
Return completed form to your Resource teacher or guidance
counselor. Thank you for your help.

Sincerely,

Case Manager
Transitions
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STUDENT SURVEY (Survey)
Name:
Grade:
Birth Date: _____
Parents/Guardian:
Telephone: _____
Directions: Read each question carefully and check the item
of your choice. If you check the item marked other, please
list your choice in the space marked comment.
1.

What is your favorite class in school?
English
Math
Home Economics
Computers

Science
History
Shop Classes
Other

2. What is your least favorite class?
English_
Math
Home Economics
Computers

3.

Science
History
Shop Classes
Other

What vocational classes are you most interested in?
Wood Shop_
Computers_
Horticulture
Metal Shop __
Art (music, Art, Choir) __

4.

What are your plans after graduation?
College_
Military
Work

5.

Business
Marriage and Family
Sewing_
Cooking __
Other

Vocational/Technical School
Business School
Other

If choosing college, what area of study are you
interested in?
Teaching_
Vocational studies

Business
Law/Justice
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Health Fields

6.

If choosing a vocational/technical career, what
occupation area are you most interested in?
Automotive
Carpentry_
Merchandizing

7.

Other

Computers_
Business
Food Preparation
Other

Where will you live after graduation?
Independently_
Family home

8.

What kind of transportation will you use most often?
Personal Car
Friends/Family_
Comment:

9.

Apartment with friend
Other

Public transportation (bus)
Walk/Bike
Other

---------------------------

Do you see yourself as being:
Totally self-supporting
Agency Funded

Parent Support
Other

Comment: ___________________________
10. What do you plan to be doing 5 years after graduation?~-
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COVER LETTER: BUSINESS SURVEY (Sample)
(School/Transition Team Letter-head)
Dear Community Member:
As part of Cascade School District's commitment to
excellence in providing our students with the best academic
and vocational/career training, we are seeking local
business and community aid in developing appropriate program
modifications.
It is the desire of the Transition Planning Team to
incorporate job and social skills into courses offered at
the high school to prepare our students for competitive
employment.
As many of our students work at local job sites, it is our
hope that you will take a few minutes of your time to
respond to the following survey.
Your help in developing a quality program for our students
is greatly appreciated. Thank you for your cooperation.

Sincerely,

Transition Coordinator
Cascade High School
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BUSINESS/COMMUNITY SURVEY (Sample)
Directions: After reading each question, check the item
which most closely represents your business/needs. A space
is provided at the end of each question for comments.
1.

Type of employment/industry your business represents:
Hotel/Motel _
Restaurant
Grocery_

2.

Automotive
Sales
Other

Most important worker attributes:
social Skills
Customer Relations
Peer Relations
Problem Solving

3.

Communications
Handling Money_
Following Directions
Other

Weakest skill area of students who have worked for you
previously.
Social Skills
Customer Relations
Peer Relations
Problem Solving

Communications
Handling Money
Following Directions
Other

If you may be interested in the future employment of local
high school students at your job site, please answer the
following questions.
4.

Number of hours of work available per day/week.

5.

Time of day work

6.

Type of job(s)

7.

Would you require support personnel to help with student
training?~~~~

8.

Would students need transportation beyond getting
to/from work?

available.~~~~~~~~~~~~~~~~-

available.~~~~~~~~~~~~~~~~~
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9.

Would your company require support funding from Pentad
to defray cost of training/employment?~~~~

10. Would daily student attendance at school be a
prerequisite for continuation of student on the job?~~11. Does your company carry liability insurance which would
cover students while on the job?
12. Are there opportunities for advancement within your
company once student successfully completes high school?
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COURSE REQUIREMENTS
(Based on a 7 period day)
8th Grade
Special Education students attending Icicle River Middle
School, Leavenworth, Washington, will complete the regular
program with modifications as stipulated by their
Individualized Education Plan.

This program includes

prevocational classes offered at the 8th grade level.
In addition, students will complete a prevocational
assessment which will include performance skills.

Students

and parents will each receive a survey related to transition
needs prior to a Spring meeting with other members of the
transition team.

At this time all members of the team will

take part in a discussion of assessment outcomes.

A

preliminary course of study will be developed based on
parent/student in-put as well as assessment outcomes,
teacher evaluations and review of student's portfolio.

Cascade High School
(Electives listed in student handbook)
9th Grade
Required Courses:

English (2 semesters)
Math (2 semesters)
Pacific Northwest History (1 semester)
Computers (1 semester)
Physical Education/Health (2 semesters)
Electives (6 semesters)

Individualized Education Plan (IEP) and Individualized
Transition Plan (ITP) meeting with parents and student will
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review options outlined at the end of 8th grade.

Options

for graduation and post secondary goals will be tentatively
defined.
Discussions will include a beginning look at access to
public transportation, medical services, leisure activities,
and housing.

10th Grade
Required Courses:

English (2 semesters)
World History/Geography (2 semesters)
Biology (2 semesters)
Physical Education (2 semesters)
Diversified Occupations (2 semesters)
Electives (5 semesters)
* Fast 2 Science or Horticulture can be
used as a biology credit

IEP/ITP meeting will include review of all goals and
objectives relating to transition and proposed 10th grade
course selections.

Student will be placed in either college

preparatory English and Math sections with modifications as
needed, depending on post graduation selections, or general
English and math courses designed to develop consumer/job
related skills.
students will take Diversified Occupations as part of their
required course work during the 10th grade year, in order to
prepare for the Work/Study program offered during their
junior year.

students will learn job related skills

including: problem solving on the job, social skills, resume
writing, interviewing skills, coping with stress, budgeting,
and other related areas.

At the end of the first semester,
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students and parents will meet with the Job Coordinator to
select 4 potential career areas for job shadowing portion of
this class.

students will spend 40 to 80 hours job

shadowing each selected occupation, in preparation for the
work/study placement in their junior year.

11th Grade
Course Requirements:

English (2 semesters)
U. s. History (2 semesters)
Work/Study (4 semesters)
Science (2 semesters)
Electives (4 semesters)
*Science selected from Biology 1 or 2,
Horticulture, Chemistry, Fast 2

IEP/ITP meeting will be held to review progress made toward
completion of course work and vocational strand.
must be checked and revised if necessary.

Timelines

At this time

review of potential agency service providers will be made by
the Transition Team.

Contacts will be made where and when

it is deemed appropriate by the transition team.

students

will be placed for 2 periods each day at a pre-selected work
site.

The job coordinator will be responsible for periodic

evaluation of the program.

Once initial training has been

completed, the Job Coordinator will visit the work site to
evaluate/meet with student and employer on a weekly basis.
Adjustments will be made based on the concerns of those
directly involved on the site.
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12th Grade
Required Courses:

English (2 semesters)
Contemporary World Problems (1 semester)
Health (1 semester)
Community Leisure and Independent Living
(1 semester)
Elective (1 semester)
Work Experience (8 semesters/half day)

IEP/ITP meeting will focus on final adjustments to student's
program.

At this time potential agency providers will be

contacted to set-up meetings with student and family.

All

seniors will meet Fall quarter with a representative from
the Department of Vocational Rehabilitation.
Students expecting to graduate at the end of Spring quarter
will have an evaluation of credits.

Meetings will also be

held between graduating seniors and post-secondary personnel
(college and vocational counselors, employers, service
agencies), to prepare for post graduation activities.

**Students may start program once they reach age 14 if
considered appropriate by transition team members.

If they

elect to continue with the Transition program until age 21,
the student will spend a minimum of 2/3 of the regular
school day at work sites, once they have completed core
class offerings.

Class work will continue toward job and

community preparedness.

services will include home and

community training, leisure planning, job development and
coaching, medical and transportation needs.
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THE INDIVIDUAL TRANSITION PLAN
Transition issues included in the Individual Transition Plan
(ITP) include:
Vocational Offerings
Transportation
Income support
Medical Needs
Insurance
Residential
Advocacy/Guardianship
Trust/Will
Personal Management
Continuation of Family/Friends
Counseling
Leisure/Recreation
Other

During ITP meetings responsibilities and time lines for each
issue shall be determined.

The case manager assigned to

each ITP shall make periodic checks, as determined by the
transition team, to assess progress towards goals and
objectives.

It will be the responsibility of the case

manager to request a meeting of team members if questions
arise about the progress of student goals and objectives.
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SAMPLE GOALS AND OBJECTIVES
FOR TRANSITION PLAN ISSUES
Vocational
Goal: Student will select a vocational option offered
through Cascade High School program and select a course of
study.
Objectives:
1. student will request vocational classes during
registration that coincide with his/her ITP
goals.
2. student will complete vocational assessments.
3. student and parent will contact post secondary
vocational agencies.

Transportation
Goal: Student will use local transportation system (Link) to
travel to other communities in the area.
Objective:
1. student will use Link system to attend
recreational activity in Wenatchee.
2. Student will use Link bus system to transport self
to and from job site.
3. student will use Link system to attend job
interviews in Wenatchee, Wa.
Income Support
Goal: Student and family will select support agency to help
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design future income support services.
Objectives:
1. Identify agencies who may participate in ITP
development.
2. Contact DIR during fall of Senior year to begin
assessment of services.

Independent/Residential Living
Goals: student will increase his/her knowledge of community
living.
Objective:
1. Student and family reviews residential placement
options with local service agencies.
2. student will demonstrate understanding of the
various living arrangements available (to be
demonstrated through discussion with transitional
personnel).

Leisure and Recreation
Goal: student will actively participate in local
recreational programs.
Objective:
1. student will join local cross country ski club.
2. student will take part in spring recreational
activities at the park and recreation center in
Leavenworth, WA.
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Medical
Goal: student will contact adult service providers for
financial support for medical coverage.
Objective:
1. Student and parents will contact Social Security
Administration to discuss medical program.
2. Students will review medical coverage benefits
offered at potential job sites.

Continuation of Family and Friend
Goal: student will develop skills that allow him/her to
maintain friends after graduation.
Objective:
1. Student will identify areas outside of school in
which personal relationship with peers can
continue.
2. Student will participate in group extra-curricular
activities at school.

Counseling
Goal: student will continue on-going counseling for personal
problems.
Objective:
1. Student will continue group counseling while
involved in transition program to work on problem
solving.
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Personal Management
Goal: student will increase his/her ability to manage
financial affairs to allow student to manage personal
budget.
Objective:
1. Student will develop manageable budget which cover
his/her fixed and variable expenses.
2. students will maintain a balanced checking
account.

Insurance/Guardianship/Trusts
Goal: student and parents will develop plans for future
guardianship of student.
Objectives:
1. Parents and students will outline plans for
students legal guardianship with appropriate adult
service agency.
2. Parent/Student will discuss need for wills and/or
guardianship with appropriate adult service
agency.
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VOCATIONAL ASSESSMENT TOOLS

Prevocational Assessment Tool
This prevocational assessment package provides for both
perceptual and psychomotor abilities.
administered in 1 hour.

The test can be

The administrator of the test does

not have to have a specialized background in vocational
administration.

The program includes 8 timed samples which

assess students finger dexterity, form perception, clerical
verbal and clerical numerical, spatial perception, color
perception and manual dexterity.

Reading-Free Vocational Interest Inventory (R-FVII)
The R-FVII can be administered in groups or
individually. The test takes approximately 20 minutes and
may be scored by hand.

Assessment outcomes may be matched

with up to 50 job titles from skilled, semi-skilled or
unskilled areas, including: food service, personal service,
laundry, automobile, patient care, horticulture, clerical,
animal care, and materials.

Armed Services Vocational Assessment Battery (ASVAB)
ASVAB testing is sponsored by the Department of
Defense, free of charge.

The test takes approximately three

hours and is normally given to 11th and 12th grade students.
The test consists of 10 short tests which include general
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science, arithmatic reasoning, auto and shop information,
word knowledge, mathematics knowledge, mechanical
comprehension, electronics information, numerical
operations, and coding speed.

Results provide information

about student's verbal, math and academic abilities, and
occupational scores in mechanical and crafts, business and
clerical, electronics and electrical, and health, social,
and technology.

Tests provide students with general ideas

of their potential for success in one of the seven cluster
areas.

Scores identify how well a student compares with

others according to grade and/or sex.

COPS
COPS is an interest inventory that helps students
choose their activities and training in occupational areas
which best fit their interest areas.

Students answer

questions based on their likes and dislikes; these answers
in turn allow them to designate one of 14 occupational
areas, which include: sciences, technology, arts, and
communication.

A brief write-up on the 14 occupational

areas includes skills needed for the job, suggested
activities to get experience in the field, and sample
occupations within each occupational area.

The occupational

handbook coincides with the job titles in the Occupational
outlook Handbook in which students may find more information
about their selected job area.
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**Other vocational assessment tools may be used
independently by various service agencies outside of the
school district.

CHAPTER 5

Su:mmary, conclusion, Recommendation

Su:mmary
Transition programs which integrate academics,
vocational training and vocational assessment with co:mmunity
based needs, and allow for smooth transition programs for
students to co:mmunity, college, and/or jobs, will help
students meet positive outcomes.

Those transition programs

should include work in co:mmunity life skills, economics,
vocational agencies, parent involvement, and local business
readiness/competencies (Wehman, 1990).

In this process

schools can not act independently (Fairweather, Stearns,
Wagner, 1989).

&

Success will depend on cooperative

engagement of all members of the transition team.

To ensure

progra:mming success, periodic evaluation of agencies and
individual participation, student programs and outcomes must
be made.

The outcomes must provide successful bridging of

the gap between the school and post-secondary activities whether that be continued education, vocational training,
jobs, or leisure activities.
The program outlined in Chapter 4 would allow Cascade
School District to meet transition needs of Special
Education students.

Planning and co:mmitment by team members

will insure opportunities for success of students once they
28
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leave the confines of public education.

Conclusion
Only 25% of students who graduate from Special
Education programs are able to find employment which allows
them to live independently (Frank,

&

sitlington, 1990).

Public education has not met the needs of our handicapped
population.

To better meet the needs of this population

Public Law 101-476 has mandated implementation of transition
goals and objectives as part of the student's educational
plan.

Through cooperative planning by schools, adult

service providers, community employers, parents, and
students, secondary and post-secondary programs can be
developed that will provide students with the skills
necessary to lead more independent lives.

Inclusion of

access to transportation, recreational and leisure time
activities, as part of the educational program, will help to
insure that students are not left adrift once ties are cut
with public schools.

The transition program presented here

will allow Cascade School District and transition personnel
to meet the needs addressed by Public Law 101-476 and state
law, WAC 392-171.

Recommendation
It is the recommendation of the writer that this transition
development outline be adopted by the cascade School

30

District.

Suggested staff additions would not over-burden

the district and could in fact be paid for through monies
generated by additional vocational offerings.

Recommended

course additions as well as new staff members, would benefit
both special and regular education students and encourage
natural integration of the two programs.

suggested course

options and additional vocational assessments suggested
would fulfill state guidelines and federal regulations by
organizing implementation of functional vocational
assessments, coordination of service providers, career and
vocational counseling.
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"SEC. 2.. It is tu pw;,o,e of th.ii Act lll"Cll ua:ist the St.at,,s to upa.nd, improve, mo&rniu, a.nd
d.-..-,,Jop quality TOCational education p ~ in order to meet
the n...-ds of the Nation'• uirting and futun 'WOrk fo= for
m.uieuhle 1k.ill.s a.nd to improve productivity a.nd promote
econ=Jc~
"(2) >=Jre lh.tl individuals who an inadequ.,.tely serve<!
under vo::ation.t.l education progn.ms an assum a.c<:ess to
q,ality =tions.l education progn.ms. es;,eciAlly individuals
who an dis&dva.n!aied. who an haodica pped, men and women
who an ei:,terinr nontraditional occupation1, adulta who,.,... in
n~ of tn.ininc and n,tra.ining, illdh-iduah who an single
psnnll or homema.ken, individuals with limited En(lisb proficiency, and individuals who an incarcerated ill C01netion.t.l
iruti tut:i ons;
"(3) promote r,uter coope.ratioi:, betw~n pcl,Uc &&encies a.nd
the priv&te aec1er in pn,paring individuau for employment, in
promoting the quality of vocational education ill th• St.at.es, a.nd
u:, malinl the vocational ,ystero more =,,ocsive to the lahor
m.uktt ill the St.at.ts;
"l4l improve the academic foundations of vocational md,nu
a.nd t.o aid ill tht appl.icatioi:, of newer teclu,ologies (illcludillg
the use of c,:,mputers) in term.s of employmei:,t or occupational
& ~ pravid• vo::a tiooal education services to tnl.n. n,tn.in,

a.nd upg,u• employed a.nd un~ployed workers in new ,lcills
for which thero is a demand in lb.at State or employment
m.arke~
.
"(6) &Srut the mosl eamomically depressed uus of I State to
rais. •m ployment a.nd occupational eompeteoc:ies of its citiuns;
"(7) to as.sisl the State to utiliz.e a full ra.n(? of supportive
..,,-.~ces, speciAJ progrrn, and gu.idan~ c~mos>Jing a.nd pla~
ment to achitve th• basic purposes of this A~
"(8) impnr,.,, the effectivenes.s of eonsum..,. a.nd homema.king
education and to redu~ the limiting effecu of =·rol• nu-=
typin& on occupati~ job gkj]lA, J.-vel.s of competency, a.nd
~rs;a.nd

w(9) authonu nations.I programs d~ed tom~ designated
voca t:ional educa tioo n<e<l.s ai:,d to m,,ngtbei:, the vocations.I
education rts>&rch pro:ess.
,. A. UTli Oll.l2.A n ON 01' UP .l OJ' lLL\ T1 ONS

·ste.

3. (a) Then, Are authorize<! to be appropr'.at.ed $335,300,000
for th• fiscal Y= 1985 Md such sums u may be n ~ for uc.b
of the fi=l yo= 1986 through 1989 to carry out th• provisioru of
tiIles I CotJ:: er th.a.n sectlo n 112 ), n. .,, d IV (other th.a.n part E) of th.is
Act.

"(bXl) Then, are autborize<l t.o be appropr'..ated SlS,000,000 ror the
fiscal yur 1985 a.nd rucb sums a.s may be necess.u-y ror each
the
fiscal yean 1986 through 1989 t.o carry out part A of tit.l• Jn.

or
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PRESIDE~TUL RECOYME!-,DATIOS '\\ITH RESPECT TO POST-SECONDARY
EDCC ATJOS FOR ALL

S.c. 508. On or before December 31, 1969, the President ,hall ,ubmit to the Congress proposals relative to the feasibility of makinir
a\'ailable a post-secondary education to all young Americans who
qualify and seek it.
Approved October 16, 1968.

title II of the !sational
program under part A
: of 1965.
m under part B of title

VOCATIONAL ED{,JCATION A.,!ENDMENTS OF 1968

under part C of title

For L,giskitit·t Hi.!tory of Act, Jtt !, 064

, under title II, !II, or
r title IY or VI of the

PUBLIC LAW 90-676; 82 STAT. 1064
(H. R. 183<'1

amended by this Act,
1 of higher education
1y financial assistance
,e of any misconduct
1 fitness for such as-

An Act to amtnd Ult Voutlon.11 Educ.atlon Act of 1D63, and for otl'ler pur•

poua.

Be it enadtd by tht Smalt an<I Hw,e of Representative, oft~ United
State, of Amcriro in Ccmgrt&I M•tmbkd, That:
SHORT TlTLE

S.c!ion 1. This Act may be cit.ed
Amendments of 1968".

•d as limiting or prejin.titution of higher
·pendent, disciplinary
ctice, and law. ·
,ed to limit the freeIndividual views or

ag

the "'Vocational Education

TITLE 1-A}lENDMENTS TO THE VOCATIO!iAL
EDUCATION ACT OF 1963
ACT AliCESDM ENTS

S.c. 101. (a) The Act of December 18, 1963, Public Law 88-210
(77 St.at. 403 et seq.)," is amended(!) by redesignating parts B and C thereof as titles II and
Ill and redesignating section• 21 through 28 and 31 through 33,
and all referencea thereto, as sections 201 through 208 and 301
through 303, respectively;
(2) redesignalinr part A thereof as title I; and
(3) adding aft.er the enactinir clause, the follo..-ins: "That
Title I of this Act may be cit.ed as the 'Vocational Education Act
of 1963'.".
(b) Title I of such Act (as redesignat.ed by subsection (a)) is
amended to read as follows:

s
requirement of genation of this Act or
1ntil 30 days after it

ance to any •tudent
-idered a duplication
tie 38, United States

"TITLE I-VOCATIONAL EDUCATION
"PART A~E},."ERAL PROV1SIONS

ED AS INCOME OR
IAld'.8

sisted under title I,
ct, no grant or loan
Jrpoaea made or in.e Commisgioner of

"DECLA.Jl.A TlON OF PURPOSE

"S.c. 101. It is the purpose of thla title to authorize Federal
grants to States to assist them to maintain, extend, and improve
existing programs of vocational education, to develop new programs
of vocational education, and to provide part-time employment for
youths who need the earnings from such employment to continue

,..-~-

resources.
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Stau b!ist•na: for 'rOCational education 1Upport ~
commwiliy-ba>ed o,p.ni:ations.
..
"(2
an aut.horu.ed to be appropriated $32,000,000 for the
floeaJ ,eu 1985 a.nd ruc:h 1Um1 u m,iy be n..:e,;s.a.ry for ucli ol the
faca.l :run 1986 through 1989 to carg oat port B oC title ID re!J.tinc

cr,.ma

\o con,umer and bomem.e.king education.

"t3XAJ Thert an authoriu,d to be apptop,iatbl $35,000,000 for Ila
.)'ttJ' 1985 a.nd ruc:h IWlll u m,iy be n ~ for "6cll ex the
&c:al ;run 19SS through 1989 to c:ury out part C of title Dl,
relating to adult tn.ining, retra.inin(, and emg~""t ~lopmenL
"tB) 0( the amou.nt eppropri,,ted in ea.ch
,-.u pY.mW>t to
sub~pb (Al 50 pera,.nt ahs.ll be 1n.ilable in uch fucal yeu for
1M Pl1J"l'CQ described in aection 20l(bX~l. e:xa,pt that the &mOWlt
tnade available by this subpan!in ph for fucal yean 1986 throuib
1989 &ball not =:ee<I S30.000,000 in u,.y &al year.
"W Thert an authoru,,d to be 1ppropri.at.e<! $1,000,000 for the
ru;ea1 yesr 198S and ruc:h IWlll u mAY be nece:-r,'7 for ucli o{ the
weal yun 1986 through 1989 to c:a.rT)' out part D of title
rt la ting to carttr (Uidanct and cowu;.eling.
"\Sl Thert are authorized to be appropriat.e<! $20,000,000 ror the
wal yesr 19S5 and such
u mAY be De<:t,SMt}' for 6'caJ .)U.n
19SS through 1989 to carry out part E oC title Dl. relat.inl{ to
industry-<>duca tion paru,el"Shlps for l:l"aillin& in high-technology OC·

faca.l

m.

=

cupations.

"\cl There art •ulhoriz.ed to be appropriat.e<! $8,000.000 f« the
fiscal yesr 1985 and 1uch rums as mA)' be nec=a.ry for ucl1 of the
rJ.SCaJ year, 19SS throui:h 1989 for &Oct.ion 112 of title I, relatin& to
Stat.o coundla on vocational educatio11.
"tdl Thert art •uthoriz.ed to be appropriated S3,700,000 for the
riseaJ year 1985 and such IN1n! u mA)' be neces.sacy for the li,cal
yurs 1986 through 1989 to carry out put E of title N, rel.aru.c to
bilin(uAI vocational training p ~
"\el From the fund! appropriat.e<! pumant to JUb.ection (al for
uch racaJ yesr, 2 ;,erctnt lhal1 be ,vaiW>le to CUT)" out the
provisions of title IV \other than put El. relating to national
programs.

''TITLE I-VOCATIONAL EDUCATION ASSlSTA.'lCE 'IO nil:

STATES

•=

"Ste. 101. (aXll From the
appropriat.e<! p=.ant to ~
3(al, the Secret.al)' ahall reserve-'"\Al 2 per=:it for the activit;es d=i:bcd in title IV Cother
th.an part £); and
"(Bl 11,', percent for the purpose of carrying out &ectioo 103 of
wb.kb. Ci) 1V, percent &hall be for the p ~ of oectiot, 103(b)
and (iil If, percent shall be for the purp:,;es of aection i03\c).
"l2l Subject to the provi.<ioos of paragraph (3~ from the remainder
of the l!Ul!lJ appropriated pur,wu,t to &Oct.ion.a 3(al and 3(b~ the
Sectttary ahAll ,iJJ ot to each St.au, for each fucal yesr"W an a=,u.nt which bun the same ntio to 50 percent of
tht ,ums be~ allotted aa the product of the populitio:, ~
fift.e.en to nin.et.o<!o inclusive, in the State in the fiJC;al yur

... -
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their vocational training oo a full-time basis, so that persons of all
ages in all communities of the State-those in high school, those who
have completed or discontinued their formal education and are preparing to enter the labor market, those who have already enlen,d the
labor market but need to upgrade their skills or learn new ones,
those with special educational handicaps, and those in postsecondary
schools-will have ready access to vocational training or retrainior
which is of high quality, which is realistic io the light of actual or
anticipated opportunities for gainful employment, and which is
suited to their needs, interests, and ability to benefit from such
training.
"AUTHORJZATIOS OF APPROPRlATJO:SS

"Sec. 102. (a) There are authorized to be appropriated $355,000,000 for the fiscal year ending June 30, 1969, $565,000,000 for
the fiscal year ending June 30, 1970, $675,000,000 for the fiscal year
ending June 30, 1971, $675,000,000 for the fiscal year endinr June
30, 1972, and $566,000,000 for the fiscal year end.for June 30, 1973,
and each succeeding fiscal year for the purposes of parts B and C
of this title. From the amount appropriated pursuant to the preceding sentence and allotted to each State under section 103, 90 per
centum shall be available for the purposes of part B and 10 per
centum shall be available for the purposes of part C.
"(b) There are also authorized to be appropriated $40,000,000
each for the fiscal years and ending June 30, 1969, and June 30,
1970, for the purposes of section 122(a) (4) (A). Nothing in this
subsection shall be construed to affect the availability for such pur,
:poses, of appropriations made pursuant to subsection (a) of this

section.
"(c) There are further authorited to be appropriated for each
!iscal year such sums as may be necessary to pay the cost of the administration and development of State plans, the activities of advisory councils created under this title, and the evaluation and dis"emination activities required pursuant to this title.
"ALLOTM.ESTS AllONG STATES

"Sec. 108. (a) (1) From the sums appropriated pursuant to gection 102(a) the Commi,sioner shall first reserve an amount, not
to exceed $5,000,000 in any fiscal year, for transfer to the Secretary of Labor to finance (upon uerms and conditions mutually
.satisfactory to the Commissioner and the Secretary of Labor) national, regional, Stat,,, and local gtudies and projections of manpower
needs for the use and guidance of Federal, State, and local officials,
.and of advisory council• charged with responsibilities under this
title.
"(2) The remainder of the sums appropriated pursuant to section
l02(a) and all of the sums appropriaued pursuant to section 102(b)
shall be allotted among the States on the basis of the number of
person! in the various age groups needing voeational education and
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and the Trust Territory of the Pacific Island,), except that (i)
the allotment ratio in no case shall be more than 0.60 or Jes,
than 0.40, and (ii) the allotment ratio for Puerto Rico, Guam,
American Samoa, the Virgin Islands, and the Trust Territory of
the Pacific Islands shall be 0.60.
"(2) Tbe allotment ratios shall be promulgated by the Commissioner for each fiscal year between July I and September 30 of the
preceding fiscal year. Allotment ratios shall be computed on the
basis of the 8\·erage of the appropriate per capita incomes for the
three most recent consecuth·e fiscal years for "·hich satisfactory
data are available.
"(3) The term 'per eapita income' means, with respect to a fiscal
year, the total personal income in the calendar year ending in such
year, divided by the population of the area concerned in such year.
"(4) For the purposes of this section population shall be determined by the Commissioner on the basis of the latest estimates available to him.
"NATlOSA.L ASD STATE AD\,SORY COUNCILS

"Sec. 104. (a) (I) There is hereby created a National Advisory
Council on Vocational Education (hereinafter referred to as the
'National Council') consisting of t-.·eoty-one members appointed by
the President, "·ithout regard lo the civil service ln·,, for terms of
three years, except that (i) in the case of the initial members, seven
shall be appointed for terms of one year each and seven shall be
appointed for terms of two years each, and (ii) appointments to
fill vacancies shall be only for such terms as remain unexpired.
The Council shall include persons"(A) representative of labor and management, including persons who have knowledge of the semiskilled, skilled, and technical employment in such occupational fields as agriculture,
home economics, distribution and marketing, health, trades,
manufacturing, office and service industries, and Ptrsons repre-sentative of new and emerging occupational fields,
"(B) familiar with manpower problems and administration of
manpower programs,
"(C) knowledgeable about the administration of State and
local vocational education program,, including members of local
school boards,
"(D) experienced in the education and training of handicapped persons,
"(E) familiar with the special problems and needs of individuals disadvantaged by their socioeconomic backgrounds,
"(F) having special knowledge of postsecondary and adult
vocational education programs, and
"(G) representative of the general public who are not Federal
employees, including parents and students, except that they
may not be representatin of categories (A) through (F), and
who shall constitut,, no less than one-third of the total membership.
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shall be appointed by the Governor or, in the case of States in which
the members of the State board are elected, by such board, and which
sball"(A) include u members a per-soc or peroons"(i) hmiliar with the vocational needs and the problems
of management aod labor io the State, and a person or persons representinir State induotrial and economic development agencies.

"(ii) representative of community and junior colleges and
other institutions of higher education, area vocational
schools, technical institutes, and pootsecondary or adult education agencies or institutions, which may provide programs
of vocational or technical education and traininir.
"(iii) familiar with the administration of State and local
vocational education programs, and a person or persons
having special knowledge, experience, or qualifications

with respect to vocational education aod wbo are not involved io the administration of State or local vocational
education programs,
"(iv) familiar with proirrams of technical and vocational
education, including programs in comprehensive secondary
schools,
"(v) representative of local educational agencies, and a
person or persons wbo are representative of school boards,
"(vi) representative of manpower and vocational education agencies in the State, including a person or persons
from the Comprehensive Area Manpower Planning System

of the State,
"(vii) representing school gyst.ems with large concentrations of academically, oocially, economically, and culturally
disadvan\Aged ,tudenta,
"(viii) having special knowledge, experience, or qualifications, with re,pect to the special educational need, of pbyoically or mentally handicapp<d persons, aod
"(ix) N!presentative of the genel"81 public, including a
person or persons representative of and knowledgeable
about the poor and disadvantaged, who are not qualified for
membership under any of the preceding clauses of this paragraph;
"(B) advise the Stale board on the development of and policy
matt.era arising in the administration of the State plan submitted
pursuant to part B of this title, including the preparation of
long-range and annual program plans pursuant to paragraphs
(4) and (6) of section 123(a);
"(C) eva)uate vocatlonal education programs, services, and

activities assisted under this title, and publish and distribute
the results thereof; and
"(D) prepare and submit throui:h the State board to the
Commissioner and to the National Council an annual evaluation
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programs for career ,·ocations are a\'ailable to all individuals who
desire and need such education and training.
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"Sec. 122. (a) Grants to St.ates under this part may be used, in
accordance with Sule plans appro\'ed pursuant to section 123, for
the following purposes:
"(!) vocational education programs for high school students,
including such programs v,hich are designed to prepare them for
advanced or highly skilled postsecondary vocational and tecbnica) education;

•mmissioner as an inhis subttection; and

"(2) vocational education for persons who have completed or
left high school and who are available for study in preparation
for entering the labor market;
"(3) vocational education for persons (other than persons

d accrediting agency
ant to this clause, or
, no nationally recogd to accredit schools
,ted by the CommisCommissioner deter'ta te agency or assou la r category, by an
osed of persons spe•chools of that cateindarda of content,
:hools and ohall also
,se standards. For
: shall publish a list

Development and Training Act of 1962 (Public Law 87---115),
the Area Redevelopment Act (Public Law 87-27), or (be Trade
Expansion Act of 1962 (Public Law 87--794)) who have already
entered the labor market and who need training or retraininr
to achieve stability or advancement in employment;
"(4) (A) vocational education for persons (other than handicapped persons defined in section 108(6)) who ha,·e academic,
socioeconomic, or other handicaps that prevent them from succeeding in the regular vocational education program;
"(B) vocational education for handicapped persons who because of their handicapping <ondition cannot succeed in the
regular vocational education program without special educational assis!Jlnce or who require a modified vocational education

who are receiving training allowances under the Manpower

>r associations and

program;

ble authority as to

"(5) construction of area vocational education achoo! facilities:
"(6) vocational guidance and <ounselin1 designed to aid persons enumerated in paragraphs (l) through (4) of this subsection in the selection of, and preparation for, employment in all

1946' means titles
ded (20 U.S.C. 15i-

cation Act!' means
:::. 30) (relating to
:.!arch 18, 1950 (20
in the Virgin Is156 (20 u.s.c. 34)
lN PROGRAMS

grants under this
ssioner is authorducting vocational
II communities of

vocational areas;

"(7) provision of vocational training through arrangements
with pri"ate vocational training institutions v;here such printe
inotitutions can make a significant contribution to attaining the
objectives of the S!Jlte plan, and can provide ,ubs!Jlntially
equivalent trainini at a lesser cost, or can provide equipment
or services not available in public institutions; and
"(8) ancillary services and activities to assure quality in all
vocational education programs, such as teacher t:raining and
supervision, program evaluatlOn, special demonstration and exa

perimen!JII programs, development of instructional materials,
and improved State admfoistration and leader.hip, Including
pniodic evaluation of SIJl!e and local vocational education pro-
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available for study in preparation for entering the labor rnarht,
or
"(B) the department of a high ,cbool exclusively or prfo.
cipally used for providing vocational education in no le!S than
five different occupational fields to persons who are available
for study in preparation for enterinr the labor market, or
"(C) a technical or vocational scbool used e:xclusively or prin•
cipally for the provision of vocational education to penon, who
have completed or left high school and who are available for
study in preparation for entering the labor market, or
"(D) the department or division of a junior college or community college or univenily which provides vocational education
in no lesa than five different occupational fields, under the supervision of the State Board, leadinr to immediate employment
but not necessarily leading to a baccalaureate degree,
if it is available to all resident., of the State or an area of the State
designated and approved by the State Board, and if, in the case of
a school, department, or division described in (C) or (D), it admHa
as regular student., both persons who have completed high school
and persons who have left high school.
"(3) The term 'school facilities' mean, classrooms and related fa.
cilities (including initial equipment) and interesta in lands on which
such facilities are constructed. Such term shall not include any facility intended primarily for event., for which admission is to be
charged t,, the general public.
"(4) The term 'construction' include, construction of new buildings and acquisition, expan!ion 1 remodeling, and alteration of e.rirting buildings, and includes site gradinr and improvement and archltect fees.
"(5) The term 'Commissioner' means the Commissio'ner of Edue&·
tion, and the term '8"cretar:r' means the Secretary of Health, Edoe&·
tion, and Welfare.
"(6) The term 'handicapped', when applied to persons, meana puaons who are mentally retarded, bard of hearinr, deaf, speech impaired, visually handicapped, seriously emotionally disturbed, crippled or other health impaired penons who by reason thereof require
special education and related oen·ices .
"(7) The term 'State' include,, in addition to the several States,
the District of Columbia, the Commonwealth of Puerto Rico, the Vir·
gin hlands, Guam, American Samoa, and the Trust Territ,,ry of the
Pacific Islands .
"(8) The term 'State board' means a State board de,ignated or
created by State law as the sole State agency responsible for the admini,tration of vocational education, or for supervision of the administration thereof by local educational agencies, in the State.
"(9) The term 'local educational agency' means a board of education or other legally constituted Joe.al school authority having administrative control and direction of public elementary or eecondary
schools in a city, county, township, school district, or political eob-
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specified in paragraphs (I) through (8) of section 122(1), for
the programs, service!, and activities set forth in the program
plans submitted pursuant to paragraphs (4) and (5), which
policies and procedures assure that"(A) due consideration ..-ill be given to the result, of
periodic evaluations of State and local vocational education
programs, •ervice•, and activities in the li1ht of informa.
lion regardin1 current and projected manpower needs and
job opportunitiu, particularly new and emerging needs and
opportunities on the local, State, and national level!,
~· .. ."(B) due consideration ..-ill be 1iven to the relative vocational education needs of all population groups in all 11eo·
graphic area, and communities in the St.,.te, particularly
persons with academic, socioeconomic, mental, and physical
handicaps that prevent them from succeeding in regular vo-

cational education programs.
"(C) due consideration will be gh·en to the relative abili•
ty of particular local educational agencies within the Sule,
particularly those in economically depressed areas and those
with high rates of unernplorment, to provide the rewurces
necessary to meet the vocational education need• in the
areas or communities sen·ed by such agencies,
"(D) due consideration will be gil-en to the cost of the
program•, service,, and activitie, provided by focal educational agencie, which ia in uces, of the cost which may be
normally attributed to the cost of education in auch local
educational agencies,
"(E) funds made available under this title will not be
allocated to local educational agencies in a manner, such as
the matching of local expenditures at a percentage ratio noiform throughout the State, which fails to take into con,id·
eration the criteria set forth in paragraph! (A), (B), (C),
and (D),
"(F) application, from local educational agencies for
funds"(i) have been developed in consultation with repreAentatives of the educational and training resources
available to the area to be served by the applicant,
"(ii) are designed to provide the persons to be served
with education programs v,bich will make subsl.1ntial
progress toward preparing guch persons for a career,
"(iii) include assur~nce, of adequate plannin11 to
meet the vocational education need! of potential ,tu·
dents in the area or community served by such agency,
and,

"(iv) include a plan, related to the appropriate com·
prehensive area manpower plan (if any), for meetiDi'

the vocationaJ education needs in the area or community
served by such agency; and
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AN ACT

To strengthen and improve the quality of vocational education and to expand
the vocational education opportunities in the Nation, to extend for three
years the National Defense E.ducation Act of 1958 p.nd Public Laws 815 and
87 4. Eighty-first Congress (federally affected areas), and for other purposes.
'-Be it enacted by the Senate and House of Representatives of the United States
of America in Congress assembled,

Part A - - Vocational Education
DECLARATION OF PURPOSE

l

SECTION 1. It is the purpose of this part to authorize Federal grants to
States to assist them to maintain, extend, and improve existing programs of
vocational education, to develop new programs of vocational education, and
to provide part-time employment for youths who need the earnings from sue!
employment to continue their vocational train"ing on a full-time basis, so tha
persons of all ages in all communities of the State - - those in high school,
those who have completed or discontinued their formal education and are pr1
paring to enter the labor market, those who have already entered the labor
market but need to upgrade their skills or learn new ones, and those with
special educational handicaps -- will have ready access to vocational trainir
or retraining which is of high quality, which is realistic in the light of actua
or anticipated opportunities for gainful employment, and which is suited to
their needs, interests, and ability to benefit from such training.

AUTHORIZATION OF APPROPRIATIONS

SECTION 2. There are hereby authorized to be appropriated for the fiscal
year ending June 30, 1964, $'30, 000, 000, for the fiscal year ending June 3(
1965, $118,500,000, for the fiscal year ending June 30, 1966, $177,500, 00
and for the fiscal year ending June 30, 1967, and each fiscal year thereafte
$225,000,000, for the purpose of making grants to States as provided in thi
part.

- 4 -
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(1)

Vocational education for persons attending high school;

(2) Vocational education for persons who have completed or left
high school and who are available for full-time study in preparation
for entering the labor market;
Vocational education for persons (other than persons who are
receiving training allowances under the Manpower Development and
Training Act of 1962 (Public Law 87-415). the Area Redevelopment
Act (Public Law 87-27), or the Trade Expansion Act of 1962 (Public
Law 87-794)) who have already entered the labor market and who
need training or retraining to achieve stability or advancement in
employment;

(3)

"-

(4). Vocational education for persons who have academic, socioeconomic, or other handicaps that prevent them from succeeding in
the regular vocational education program;
(5)

Construction of area vocational education school facilities;

(6) Ancillary services and activities to assure quality in all vocational education programs, such as teacher training and supervision,
program evaluation, special demonstration and experimental programs, development of instructional materials, and State administration and leadership, including periodic evaluation of State and local
vocational education programs and services in light of information
regarding current and projected manpower needs and job opportunities.

•

(b) At least 33-1 /3 per centum of each State's allotment for any fiscal year
ending prior to July 1, 1968, and at least 25 per centum of each State's allotment for any subsequent fiscal year shall be used only for the purposes set
forth in paragraph (2) or (5), or both, of subsection (a), and at least 3 per
centum of each State's allotment shall be used only for the purposes set forth
in paragraph (6) of subsection (a), except that the Commissioner may, upon
request of a State, permit such State to use a smaller percentage of its allotment for any year for the purposes specified above if he determines that such
smaller percentage will adequately meet such purposes in such State.
(c) Ten per centum of the sums appropriated pursuant to section 2 for each
fiscal year shall be used by the Commissioner to make grants to colleges and
universities, and other public or nonprofit private agencies and institutions,
to State boards, and with t!1e approval of the appropriate State board, to local
educational agencies, to pay part of the cost of research and training progran
and of experimental, developmental, or pilot programs developed by such

- 5 -
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institutions, boards, or agencies, and designed to meet the special vocationai
education needs of youths, particularly youths in economically depressed
communities who have academic, socioeconomic, or other handicaps that prevent them from succeeding in the regular vocational education programs.

STATE PLA.11/S

SECTION 5. (a) A State which desires to receive its allotments of Federal
funds under this part shall submit through its State board to the Commissioner
a State plan, in such detail as the Commissioner deems necessary, which

\

'

.

designates the State board as the sole agency for administration
of the State plan, or for supervision of the administration thereof by
local educational agencies; and, if such State board does not include
as members persons familiar with the vocational education needs of
management and labor in the State, and a person or persons representative of junior colleges, technical institutes, or other institutions
of higher education which provide programs of technical or vocational
training meeting the definition of vocational education in section 8 (1)
of this Act, provides for the designation or creation of a State advisory council which shall include such persons, to consult with the
State board in carrying out the State plan;
(1)

(2) sets forth the policies and procedures to be followed by the Slate
in allocating each such allotment among the various uses set forth in
paragraphs (1), (2), (3), (4), (5), and (6) of section 4 (a), and in allocating Federal funds to local educational agencies in the Slate, which
policies and procedures insure that due consideration will be given to
the results of periodic evaluations of State and local vocational education programs and services in light of information regarding current
and projected manpower needs and job opportunities, and to the relative vocational education needs of all groups in all communities in the
State, and that Federal funds made available under this part will be so
used as to supplement, and, to the extent practical, increase the
amounts of Slate or local funds that would in the absence of such
Federal funds be made available for the uses set forth in section 4 (a)
so that all persons in all communities of the State will as soon as possible have ready access to vocational training suited to their needs,
interests, and ability to benefit therefrom, and in no case supplant
such State or local funds;
(3) provides minimum qualifications for teachers, teacher-trainers,
supervisors, directors, and others having responsibilities under the
State plan;

- 6 (4) provides for entering into cooperative arrangements with the 48
system of public employment offices in the State, approved by the
State board and by the State head of such system, looking toward such
offices making available to the State board and local educational agencies occupational information regarding reasonable prospects of
employment in the community and elsewhere, and toward consideration
of such information by such board and agencies in providing vocational
guidance and counseling to students and prospective students and in
determining the occupations for which persons are to be trained; and
looking toward guidance. and counseling personnel of the State board
and local educational agencies making available to public employment
offices information regarding the occupational qualifications of persons
leaving or completing vocational education courses or schools, and
toward consideration of such information by such offices in the occupational guidance and placement of such persons;
(5) sets forth such fiscal control and fund accounting procedures as
may be necessary to assure proper disbursement of, and accounting
for, Federal funds paid to the State (including such funds paid by the
State to local educational agencies) under this part;
(6) provides assurance that the requirements of section 7 will be complied with on all construction projects in the State assisted under this
part; and
(7) provides for making such reports in such form and containing such
information as the Commissioner may reasonably require to carry out
his functions under this part, and for keeping such records and for
affording such access thereto as the Commissioner may find necessary
to assure the correctness and verification of such reports.
(b) The Commissioner shall approve a State plan which fulfills the condition:
specified in subsection (a), and shall not finally disapprove a State plan excei
after reasonable notice and opportunity for a hearing to the State board desig
nated pursuant to paragraph (1) of such subsection.

(cl Whenever the Commissioner, after reasonable notice and opportunity fo1
hearing to the State board administering a State plan approved under subsecti
(b), finds that - the State plan has been so changed that it no longer complies with
the provisions of subsection (a), or
(1)

(2) in the administration of the plan there is a failure to comply substantially with any such provision,
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APPENDIX B
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